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Career services and the international student
Abstract
It has been suggested by practitioners in the field that the career planning and placement profession is a
dynamic one which must continually reevaluate its direction and services due in part to changing
demographic forces (Powell & Kirts, 1980). These changing demographics generally include women, nontraditional students, and minorities--Asian Americans, African-Americans, Hispanics, and American
Indians. There is one population, however, which is seldom included in the discussions of shifting
demographic factors. That population consists of the thousands of foreign or international students
currently attending and graduating from U.S. institutions of higher education. Certainly, foreign students'
needs cannot effect a reevaluation of policy and services to the same degree as do U.S. subgroups for a
variety of reasons. However, if the career planning and placement profession, especially in its operation
on university campuses, does not feel particularly pushed by this population to scrutinize its services to
them, it is beginning to feel steadily nudged.
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It has been suggested by practitioners in the field that the career

planning and placement profession is a dynamic one which must
continually reevaluate its direction and services due in part to changing
demographic forces (Powell & Kirts, 1980). These changing demographics
generally include women, non-traditional students, and minorities--Asian
Americans, African-Americans, Hispanics, and American Indians. There is
one population, however, which is seldom included in the discussions of
shifting demographic factors. That population consists of the thousands of
foreign or international students currently attending and graduating from
U.S. institutions of higher education. Certainly, foreign students' needs
cannot effect a reevaluation of policy and services to the same degree as do
U.S. subgroups for a variety of reasons. However, if the career planning
and placement profession, especially in its operation on university
campuses, does not feel particularly pushed by this population to scrutinize
its services to them, it is beginning to feel steadily nudged.
Since the end of World War II, there has been an uninterrupted
increase in the number of foreign students attending U.S. institutions of
higher education. In 1946 there were approximately 15,000 students from
other countries studying in the U.S. This rose to over 30,000 in 1951,
jumped to 145,000 in 1971 and to 311,882 in 1981 (Jenkins, 1983, p. 9). The
1993-94 edition of Open Doors, the definitive source of statistics on foreign
students and scholars involved in higher education in the U.S., indicates that
there are now 449,749 foreign students enrolled in U.S. colleges and
universities (Davis, 1994). It is unlikely that these numbers will decrease in
the near future.
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This steady growth of foreign student enrollment at U.S. institutions
of higher education affects more than population statistics. Within the
classroom it lends animate support to the objective of internationalizing the
curriculum and increases the numbers of foreign teaching assistants
instructing American students. Outside the classroom, it has an impact on
the university's student services, especially those of admissions, residence
life, and more recently, career services. The purpose of this paper is to
investigate the degree to which the career services divisions at selected
institutions have been affected by their international student populations
and the ways in which the divisions have responded to any perceived need
for specialized programming for these students.
International Students at the University of Northern Iowa
While many international students are drawn to institutions located
on the East and West Coasts, there are few post-secondary schools in any
state of our nation which do not enroll students from a number of foreign
countries. During the last 13 years, for example, the enrollment of foreign
students at the University of Northern Iowa (UNI), a medium-sized,
midwestern institution, has more than tripled to reach the 1993-94 figure of
227. Moreover, this is a modest enrollment of foreign students compared to
many other midwestem colleges and universities with substantially smaller
total student bodies. The students at UNI come from 55 countries and
follow programs of study representing all five colleges and all degrees.
Like their U.S. counterparts, these international students bring their
aspirations and dreams with them to our campus. The vast majority will
return to their home countries hoping to find positions that will match their
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educational and personal goals or hoping to make positive changes in some
aspect of their nations' lives. They are often motivated by factors unfamiliar
to the average U.S. student or even to the university faculty and student
services staff. Students from Bangladesh, for example, risk losing face as
well as opportunity if they fail to secure the U.S. degree stipulated by the
family. Computer science or industrial technology majors envision raising
the level of the limited technology in their third world home countries. A
number of international students, such as the Chinese Malaysians, choose
to study in the U.S. because they are subjected to a university quota system
mandated by their government which excludes large numbers of them from
their own university system.
UNI was first authorized by the Immigration and Naturalization
Service (INS) to admit students from other countries in 1956, a period of
almost 40 years; and for 18 of those 40 years the University has enrolled a
total of over 10,000 students each academic term. Yet, throughout this
period, UNI has admitted a ~elatively small number of foreign students. In
fact, until. very recently, the international students at UNI comprised less
than 1% of the total student body. This surprisingly low representation was
caused in part by the absence of active recruiting. However, over the past
three years active recruiting, especially in Asia, has been endorsed by the
administration; and the international population is steadily increasing. This
growth in numbers, coupled with the fact that a majority of our foreign
students are now graduate students, has swollen the trickle of foreign
students finding their way to the Office of Placement and Career Services
and has heightened the Office's awareness of their special needs.
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An Ethical Issue
An ethical issue has thus arisen for the Placement and Career

Services Office at UNI and in all likelihood for any university career
services and placement division that is beginning to experience a heightened
demand for services by its international population. The issue concerns the
extent of the professional obligation the division has toward an admittedly
minimal group which is additionally circumscribed by special legal
constraints. This very dilemma was addressed in the Summer 1988 issue of
the Journal of Career Planning and Employment . Staff members in the
Career Services Office at Catholic University had asked themselves, "Just
how much of our time, effort, and resources should be dedicated to helping
a small number of students, who, by the nature of their visas, were here to
get an education that they were expected to use back home after
graduation?" (Goodman, Hartt, Pennington, & Terrell, 1988, p. 56). The
staff was also concerned with other worrisome elements that inevitably
materialize during the serious consideration of extending specialized
placement and career services to international students: 1) the insufficient
or heavily accented English of some students, 2) the cultural and societal
differences that leave foreign students ill-prepared to undertake a job
search in the U.S., 3) the temporary nature of their stay in the U.S., and
4) the seemingly intractable snarl of immigration regulations that foreign
students bring into the employment picture. Catholic University found the
need to address this issue in both philosophical and concrete ways; so
possibly will many other institutions. While career services offices on
university campuses nationwide do indeed feel philosophically and
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professionally obligated t.o all students, it is the question of "extent" and the
question of "how" with which these offices must come t.o terms in regards to
their foreign student population.
A Comparison of Ten Peer Institutions
If UNI, with a limited but steadily increasing foreign student

enrollment, is beginning t.o feel nudged by the needs of this special group,
are other comparable universities also feeling the same nudge? In an
attempt t.o answer this question, ten universities designated as UNI's peer
institutions were surveyed by the author. These ten institutions have often
served as bench marks in such areas as hist.orical development, curricula,
and mission. They include California State University at Fresno, Central
Michigan University, Illinois State University, Indiana State University, the
University of Minnesota at Duluth, the University of North Carolina at
Greensboro, the University of North Texas, Northern Arizona University,
Ohio University, and the University of Wisconsin at Eau Claire.
A two-page survey, accompanied by a cover letter, was mailed to
both the international services and the career services offices of each of the
above institutions (see Appendix A).

The first section requested

demographic information, the second section asked if a specifically designed
program for aiding international students with job-related issues had been
developed and if not what were the reasons blocking the initiation of such a
program, and the third section requested details and related publications
describing formal programs carried out by the institution. All ten survey
institutions responded, some in greater detail than others.

The ten

universities exhibited a wide range of total student populations,
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international student populations, and locations. Total student populations
varied from 25,605 to 7,600; total international student populations ranged
from 1,130 to 114. Geographically, the schools represented the East Coast,
the Midwest, the Southwest, the West Coast and urban and rural areas. Of
the ten institutions, three have career services programs specifically
designed for their international student population, one is engaged in the
planning stage of such a program, and six have no programs geared
specifically to this particular student group. Appendix B offers a summary
of demographic and program comparisons of the ten institutions.
The most unexpected statistic to spring forth from the survey was
that the university with the largest total student population and the largest
foreign student population (the University of North Texas) has no formal
program to address the specific, employment-related needs of its
international students. The reason cited was that neither the career
services office nor the international student office had felt a pressing need
--

for su:ch a program. Conversely, the institution with the smallest total
student population and the smallest total foreign student population (the
University of Minnesota at Duluth) does have a specific program in place. I
had anticipated the opposite results because of an underlying suspicion that
a critical factor promoting the instigation of a formal employment-related
program targeting international students was sheer numbers. Apparently,
this is not the case, at least among these particular institutions.
Those institutions with no formal programs specifically targeting
international students cited the following reasons for not having instigated
such programs: 1) lack of staff, 2) lack of time, 3) lack of funding, 4) no
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perception of a pressing need, and 5) lack of employment opportunities in
the geographical area. It can be argued that a lack of staff and a lack of
time are one and the same problem. Understaffed offices seldom have the
time to explore new endeavors because even the most basic, routine student
needs keep them continually running to catch up.
A Look at Some Successful Programs
When considering the universities that have developed programs to
provide employment-related services to their international students, the
question of program types or formats comes to mind. Which programs are
most successful and how and why were they developed? The previously
cited program that was eventually put into place at Catholic University
came about through trial and error over a three-year period. Among the
survey schools, Indiana State University has maintained the longest running
career services program for international students. Begun in 1982, the
progr~ was the creation of a previous counselor in the Career Center who
perceived a need for guidance attuned to the particular demands of ISU's
foreign students interested in practical training related to their major field
of study and other work situations in the U.S. These needs had resulted in
students' actively requesting from the office both information and advice on
employment options and techniques for conducting a job search. The
counselor succeeded in establishing contacts with international student
organizations on campus and individuals in the community in an effort to
promote job search assistance programs. Today the program is being
continued by that counselor's successor, Rex Crowder, Assistant Director of
Placement Services, who works not only with the students themselves but
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also serves as a resource to other university staff members who work with
international students.
The operation of the current program at Indiana State is based on
ideas and procedures presented in a packet organized in the form of an
annotated outline. The outline is divided into the following sections:
Work Options in the U.S. Following Graduation, Preparing for the Job
Search, Home Country Employment, Researching Prospective Jobs and
Employers, Contemplating Graduate School?, and Selected Resource
Bibliography. According to Crowder, the packet material
introduces employment options, especially Practical Training and H
visa; highlights relevant Career Center services (workshops, library
including directories, job listings, videos, placement registrations,
etc.); and reviews job search procedures and networking. Available
in the Career Center Library, the brochure serves as a self-directing
guide and also serves as an outline which is followed in the job
, search workshops. (Personal communication, December, 1994, pp. 1

& 2)
The ISU Career Center offers up to six Job Search Workshops for
international students each semester. The workshops address the skills
needed to be able to locate U.S. businesses willing to hire and train students
from other countries. The workshops also discuss the details of practical
training, a U.S. Immigration and Naturalization Service term defining work
directly related to a student's major, and home country employment. These
workshops are advertised via posters in the library, the Career Center
newsletter to faculty, and the campus newspaper.
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In addition to these specifically designed workshops, the Career
Center encourages its international students to attend other workshops
offered to the entire student body, workshops that include developing
interviewing skills, writing resumes and cover letters, using the library to
find a job, application of interests and skills in the career search, dining
etiquette, and self-assessment. Foreign students are likewise entitled to
participate in campus interviews but they do so with special guidelines and
cautions. International students are also welcome to schedule individual
appointments with counselors in the Career Center.

It appears that the ISU Career Center has succeeded in developing a
fairly comprehensive program to attend to the needs of the international
students at Indiana. The Center has chosen not to work as an isolated unit ,
however, but maintains an ongoing liaison with the International Student
Advising Office. This liaison promotes the sharing of information and
program presentations. Career Center staff participate in the International
--

Student Advising Office's orientation for new students by introducing Career
Center services and resources that are specific to them. In addition, the two
offices "co-host... video conferences offered by ASPIRE or CPC on
employment strategies for international students" (R. Crowder, personal
communication, December, 1994, p. 2).
Programs sponsored by the other universities in the survey
demonstrate similar formats. The University of Minnesota at Duluth offers
an annual job-hunting seminar for international students that is jointly
sponsored by Career Services and the International Student Office. Ohio
University also presents a session on employment describing the various
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possibilities and distributing a handout. Like ISU, Ohio presents this
session during the new-student orientation. Also like ISU, Ohio offers
information on practical training.

However, their session on practical

training is presented during a re-entry workshop designed for those
students ready to return home. Thus, the staff at Ohio form.ally address
employment-related needs at the beginning and at the end of the foreign
student's sojourn on their campus. In addition, Ohio's Office of Career
Services and its International Student and Faculty Services Office are
currently collaborating on the development of a brochure which will inform
potential employers of foreign students how to go about hiring these
students. A brochure of this nature serves as an invaluable asset for the
employer and should tend to facilitate employment for the international
student.
An additional and critical program component heretofore
unmentioned was highlighted by the University of Minnesota at Duluth.
That component is the estab~shment of a strong network for job resources.
Duluth is about 156 miles north of the Twin Cities, and their international
students have access to businesses in that major metropolitan area. The
lack of such opportunities experienced by institutions in more remote areas
was mentioned as one reason for the absence of a formal program targeting
foreign student employment needs.
Program Development Suggestions for Career Services Offices
The results of the survey indicate that UNI does not stand alone in
having developed no formal programming to address the specific
employment-related needs of its international students despite a growing
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demand. Six of the ten peer institutions have voiced identical retraints on
the development of specialized programming: lack of staff, lack of time, and
lack of funding. These constraints seem to be experienced equally by the
career services and the international services offices at the six institutions.
Despite the fact that more than half of the institutions surveyed have
developed no specialized, formal programming for international students,
survey comments and details do appear to indicate a real need. Three of the
schools have developed formal programs to address their foreign students'
needs, one school is currently initiating such a program, and one with no
program has indicated that they are recently beginning to experience
increased foreign student requests. The program at Indiana is into its 13th
year, indicating an on-going need. At UNI the requests for just such services
are increasingly being demanded of both offices. There is no question that
one of the major areas of advising for the International Services Director is
employment-related issues. Newly arrived students soon appear on the
office's doorstep asking abo~t on-campus employment. Students involved
in classes requiring an internship want to know about the technicalities of
their participation in that experience. Students frightened because of a
sudden change in their finances due to the death of a parent or loss of a
scholarship look for advice about legally seeking off-campus employment.
Students, especially graduate students, approaching graduation seek
information and advice about gaining practical training in their major fields
before returning home. According to the 1993-94 issue of Open Doors,
11,150 foreign students enrolled in U.S. colleges and universities receive
their primary funding through current employment (Davis, 1994.) While
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some of this employment takes the form of retention of salaries from the
home country while on a leave-of-absence, the term "current employment"
also indicates employment in the U.S. while attending school. The need for
informed employment advising is--and will continue to be--a pressing issue
for foreign students, Foreign Student Advisers, and Career Services staff.

It has been my observation that it is very tempting to sidestep a
thorny issue when it first surfaces. New information needs to be gathered,
new ideas need to be brought into play, new procedures and techniques
need to be implemented, new--and perhaps unwelcome--tasks need to be
assigned to staff members. However, the thorny issue can be sidestepped
only for so long.

Its persistent recurrence must be reckoned with

eventually. Thus, the initiation of a specific program--or at least the
initiation of a few incremental steps-designed for the international student
population on campus might be self-serving as well as student-serving.
Crowder, of ISU, contends that "working in cooperation with the
International Student Services office promotes better coordination,
marketing, and less duplication of effort.

Channeling students into

workshops, when appropriate and timely, reduces time-consuming
individual office appointments" (Personal communication, December, 1994,
p. 2). This idea was expressed many years earlier by Russel (1978), a
counseling psychologist with extensive research and applied experience in
career-related issues. He supported the proposal "that counseling exchange
the remedial model for a proactive model, and ... that programming be
developmental rather than crisis-oriented" (Schoenberg, 1978, p. 191).
Russel (1978) emphasized that "the primary advantage of using a systems
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approach is an increase in the probability that a given goal will be achieved"
(Schoenberg, 1978, p. 193). The goal in this case would be the delivery of
information and guidance to the student in a manner that would hopefully
reduce the time and duplicated effort expended in individual appointments
where the counselor must start from scratch each time. And perhaps
institutional wariness of the constraints of lack of time and lack of staff is
unduly overstated. Goodman et al (1988) concluded their article about
Catholic University's experience by stating that
we had some initial concerns about the investment a career services
office should make in dealing with F-1 students, who are a very small
segment of our population. In the past, it seemed that in order to
help them we would have to make an expenditure of time and
energy that would clearly be out of proportion.... It is evident to us
now that it is appropriate to act as we have.... On the practical side,
the investment of time, after the initial planning, has not been that
' extraordinary. This is a population with a clearly defined need....
(p. 61)

I believe that the international students, the career services office,
and the international services office at any institution could experience
direct benefits by gradually initiating any or all of the following ideas: First,
assign a staff member from the career services office to provide information
about the office and its services at the orientation session for new students
at the beginning of fall and spring semesters. Second, design a packet
similar to the one offered by Indiana State University that could serve as a
self-directing guide available in the career services office and in the
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international services office. This brochure should be a collaborative effort
by both offices.

Third, establish a library of resources expressly for

international students that have a designated, easily accessible location in
the career services office.

Fourth, offer some of the already existing

workshops originally designed for U.S. students in sessions designed for
international students. Some changes that might be implemented in these
particular sessions could include a slower-paced delivery, an explicit
delineation of what the career services office can offer and what it cannot
offer, and a discussion of cultural differences that affect the performance of
international students in the job search environment. Herr, Rayman, and
Garis (1993), in a discussion on working with culturally diverse clients,
suggest that "...programs for international students dealing with models of,
and expectations of, American work organizations represent bridges from
one set of cultural phenomena related to work. ..to a different set of cultural
perspectives" (p. 324). These workshops could also show such videos as
"Job Search Techniques for roreign Students," "Job Interviewing for NonNative Speakers," and "The Employment Interview: American Style." The
videos could be housed in the international resources library in the career
services office.

Fifth, develop through the collaborative effort of both

offices a brochure that could be given to potential employers of
international students.

The brochure would provide the "how-to" of

working with the INS regulations governing the employment of foreign
students. Sixth, develop through collaborative effort a re-entry workshop
that would address post-completion employment options as well as re-entry
advice.

There are some excellent re-entry guides available such as
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Returning to Indonesia and Returning to Hong Kong: The Hong Kong
Employment Guide for Graduates of Overseas Universities. Copies of these
guides could be housed in both offices. A video such as "Professional
Integration for a Smooth Passage Home" could lend variety to such a
presentation. Herr, Rayman, and Garis (1993) find that many foreign
students
study in America for so many years that they may not be aware of job
opportunities in their own home country.... International students
may need to be helped periodically to assess whether what they are
studying and the job opportunities available to them upon their
return to their home country continue to be congruent. (p. 325)
In regards to the first suggestion above, career services professionals
themselves have seen new student orientation as a fertile field for
advertising their services. Powell and Kirts (1980) advocated the
introduction of the career services office during the orientation of new
students. "It is the respons~bility of professional counselors to make their
service known and to assist students in finding how they might use the
service" (p. 27). This statement seems to ring particularly true for the
international students who often are not aware of the existence of the office
or what services it offers. A questionnaire that I administered to UNI's
international students during the fall semester of 1993 regarding their
awareness of the Placement and Career Services Office indicated that onethird of that population had never heard of the Office, almost one-half did
not know the location of the Office, and 52% had not used any of its services.
(Jernigan, 1993). These findings are corroborated by Herr, Rayman, and
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Garis (1993) who found that certain student populations, including
international students, evinced unique needs requiring sensitivity and
sometimes unique approaches to provide both the information and guidance
needed for sufficient career development.

Foreign students displayed

"inadequate information concerning employment opportunity in the home
country ... ; lack of congruence between course work and desired work
experience; difficulty of self-expression in an unfamiliar culture; and lack of
access to professional career counselors" ( p. 28).
Position Stat.ements by the CPC and NAFSA: AIE
Student services personnel in either career services or int.emational
services may belong to any number of professional associations at both the
regional and national level. However, the principal associations for the two
arenas are the College Placement Council (CPC) and the National
Association for Foreign Student Affairs: Association of International
Educ~tors (NAFSA: AIE). Does either of these associations put forward a
basic philosophy or suggest guidelines regarding this issue of the extent of
obligation an institutional division has in regards to its international student
population?
The College Placement Council was formed in 1956 as a
confederation of seven pre-existing regional associations. "Today ... the
CPC ... serves the field as its national voice ...." (Powell & Kirts, 1980, p. 18).
As recently as 1990-91 the Board of Governors of the College Placement
Council revised the Principles for Professional Conduct for Career Services
and Employment Professionals, one of three important documents that
serve as ethical guideposts for professionals in the field. The text of this
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publication is provided by Herr, Rayman, and Garis (1993) in their
Handbook for the College and University Career Center.

Of the 13

principles listed, two underscore the need to consider special services for
international students. They are as follows:
1. Career services professionals shall maintain EEO compliance and

follow affirmative action principles in career services activities in a
manner that includes ... awareness of, and sensitivity to, cultural
differences and the diversity of students and providing responsive
services; ....
2. Career Services professionals shall provide services to
international students consistent with U.S. immigration laws; inform
those students about these laws; represent the reality of the
available job market in the United States; encourage pursuit of only
those employment opportunities in the United States that meet the
individual's work authorization; and encourage pursuit of eligible
international employm~nt opportunities. (pp. 147 - 149)
Moreover, in 1992 Richard Stewart, then President of the CPC,
wrote that
to measure up to our mission statement that says we are the
' .. .leading information resource about the career planning and
employment of the college-educated work force ... ,' the College
Placement Council (CPC) needs to supply some answers. One job of
the Board of Governors and that of the CPC staff is to guide our
constituency along the global front--to provide a sense of direction
among the new world of global economic issues so that members can

18

point students and graduates toward the international jobs and
careers they seek. (1992, p. 3)
NAFSA:AIE was founded in 1948 in response to the steady rise of
international students studying in the U.S. after World War II. Like the
CPC, NAFSA:AIE is the national voice of professionals in the international
student services arena. Originally established to promote professional
development, NAFSA has evolved into an association with broad directives
including governmental relations, workshops and in-service training
programs, consultations, publication, and educational exchange.
Couched within the NAFSA:AIE Code of Ethics published in the
NAFSA Newsletter are the following principles that, while certainly not
specifically referring to the development of special employment-related
programs, do provide guide~es that advocate their development:
1. Members have a responsibility to: ...balance the wants, needs, and
requirements of program participants, institutional policies, laws,
and sponsors, having ~s their ultimate concern the long-term wellbeing of international educational exchange programs and
participants.
2. Members who advise foreign students and scholars shall: ... assist
students and scholars in making prudent decisions, not withholding
information that might widen their range of choices and not
encouraging illegal actions. (1989, pp. 1 & 2)
NAFSA had laid the groundwork for its Code of Ethics as early as 1980

when a Task Force on Standards and Responsibilities formulated a selfregulatory program based on Principles for International Educational
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Exchange (Jenkins, 1983).

Guidelines in the section of the document

entitled "Principles for Foreign Student/Scholar Services" seem to support
the need for specifically designed programs.
The institution should provide ample professional services which are
fully accessible to foreign students and scholars. The intention of
these services is to assure that maximum benefit is derived from the
educational experience. The advisory services must seek to remove
impediments and to solve problems on behalf of these
individuals ....The advisory staff serve both the institution and the
students and scholars it enrolls; they should, therefore, perform an
intermediary role and be a channel of communication between those
individuals and outside agencies or institutions. (Jenkins, 1983, pp.
328&329)
These Principles also addressed the institution as a whole. The section
entitled "Principles for Institutions " includes the following statement:
· Regardless of progr~ size, the institution should acknowledge its
responsibility to demonstrate sensitivity to cultural needs.... These
factors must be accounted for in the planning and execution of the
program. (Jenkins, 1983, pp. 320 & 321)

It would appear that these professional organizations do in fact lend
support to the establishment of specifically designed programs for an
institution's international population.
Conclusion
In all fairness, realistic constraints cause career services
professionals to walk a fine line in developing specific programs for the
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employment-related needs of international students. In the execution of its
program, Indiana State University has experienced such problems as
keeping current with the ever-changing immigration regulations,
successfully attracting a significant number of the foreign students on
campus to the specifically designed programs, and maintaining follow-up to
determine the success rate of these students. These would also be concerns
for any university initiating a similar program.
At the 1995 staff development luncheon given by UNI's Division of
Educational and Student Services, Clark Elmer, the Director of Enrollment
Management and Admissions, addressed the issue of quality service.
Crediting Jim Clemmer (1992) as the wellspring for many of his remarks,
Elmer stated that "we need to constantly stretch ourselves in support of our
mission .... We cannot afford to become complacent, [for] .. .'the danger of
being good is not getting better!' (Personal communication, January, 1995,
pp. 1 & 2). He then asked the question, "How far are we willing to go to
assist a student completely !ather than departmentally...?" (p.2). Using
Clemmer's concept of three rings, Elmer differentiated levels of service:
"the center ring is the basic product or service ... ; the middle ring is the
support for that basic product or service... ; and the outer ring is enhanced
service... " (p. 2). When the university opens its doors to international
students, it has committed itself to a population whose needs do indeed
compel us to step into that outer ring.
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Appendix A: Survey
Programs Dealing IDltll
TIie Employment and Placement of
International stadents at Name of Institution

*****
Please complete the prellmlnarg information section euen If you offer no
programs designed to assist International students In the area of employment.
R. Preliminary Information
1.

Total student population of your unluentt _ _ _ _ _ _ _ _ _ _ __

2.

Total graduate student population,_ _ _ _ _ _ _ _ _ _ _ _ __

3.

Total undergraduate student population,_ _ _ _ _ _ _ _ _ _ __.

4.

Total International student population_ _ _ _ _ _ _ _ _ _ _ __

5.

Number of International, graduate students,_ _ _ _ _ _ _ _ _ __

6.

Number of intemattonal, undergraduate students,_ _ _ _ _ _ _ __.

7.

Number of professional staff In gour International serulces office who
deal with any aspect of employment inuolulng international students
(counseling t, adulslng, assisting with on-campus employment and with
,Immigration procedures of off-campus employment, Internships,
practical training, etc.)- Rnsu,er questian #7 only If goo wark In
the tnternattonal seruices affice.

8.

Number of support staff in your International seruices office. answer
questlan #8 onlg if yau work in the internatianal seruices
afflce.

9.

Number af professional staff In your career seruices office. Rnswer
questian #9 anlg if yaa wark in the career seruices office.

1o.

Number of suppart staff In your career seruices afflce. answer
qaestlan #11 aaty if 100 wark in the career seruices office.
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11.

B.

Are there any particular circumstances at your untuersitg that might
influence the number of foreign students seeking employment on a
regular basis (eH. internship requirement, location in a large/small
metropolitan area with many/few employment opportunities, etc.)?

Our office offers no program specifically designed for assisting the
international student In the areas of employment search and
placement.________________________.
Please check the principal reasons that such a program has not been
deueloped:
__
__
__
__
_
_

Lack of staff
Lack of time
Lack of funding
Our institution
has not felt a pressing need for such a program _
Other
______________________

t. Please describe below any programs that your office has deeeloped--either
alone or In conjunction with the International serulces afflce or the career
serutces office (whlcheuer Is tlle case)--at gaur untuersity to assist the
lnternattanal student In the search far employment.

Yau mag canttnue an the back of this sheet or use another sheet of paper if
you,, need more room. Please proulde specific details by following this
format:
- historical need for program
- deuetopment of program & problems encountered
- format of current program
- ualue of current program (especially benefit to student us. staff time
and llmitatlons)

** Please attach any literature (report, brochure) on the program that you
are wiHlng to share.
Your time and effort in response to this request are greatly appreciated.
Name and title of person completing this report
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Appendix B: Comparison of Ten Peer Institutions

NAME OF UNIVERSITY
Ca~forr1ia State University • Fresno
Central Michigan University
IHinois State University • Normal
Indiana State University
University or Mnnesota • Duluth
University of North Carolina • Greensboro
University or North Texas
Northern Arizona University
Ohio University
University of Wisconsin • Eau Claire
Program Descriptions:
Calirornia State University-Fresno:

Total
Total
Total
Total FS
Stu Pop Grad
Grad
Undergr FS
Stu Pop Stu Pop Pop
Pop

18,017 3,629 14,748
687
16,200 1,850 14,350
220
19,166 2,650 16,516
327
11,641
1,608 10,033
612
7,600
250 7,350
114
2,827 9,267
12,094
143
25,605 19,018 6,587 1,130
17,724 5,224 11,500
378
18,855 2,501 1 S,949 1,128
10,331
S30 9,801
183

142
133
189
242

so
51
610
96
751
7

FS
Prof Supp Prof Supp
Under Staff Staff Staff Staff
grads ISO
ISO

545
87
138
370
64
92
520
282
377
176

5
1
2
2
2
3

2
3
3

cs

cs

1
7

5
2

s

14
8

2.S
4.S
1
2
2
2
3

9

3
4
23

5

8

1.S
14

9

s

2.5

s
14
3
4
2.S

No program; need just begining to be felt.

Illinois State University-Normal:

Just starting a program. Reason given for no previous

Indiana State University

career Center. conducts international student job search workshops; liaison
established with International Student SeMCes Office in sharing intorrnation
and promoting programs; brochure developed to outline job sard1 resources
for international students; brochure serves as program outline in wortshops;
produces brochure, flyers, and newsletters.

University or Minnesota-Duluth:

Annual job-hunting seminar fOf-international students jointly sponsored by
career Services and the International Student Office; good network for job
resources established in the Twin Oties; uncertain if publications available.

program:

lack of time.

University of North Carolina-Greensboro: No program; need not felt.
University of North Texas:

No program; need not felt.

Northern Arizona University:

No program; lack of staff, lack of time, lack of employment opportunities.

Ohio University:

Session on employment describing possibilities offered dlfflg orientation;
re-entry workshkop conducted once-a-year which features session on
practical training; brochure being developed jointly by International Student
instruct potential
and Facuity Services and Career Services wtich
employers how to hire international students; prints a general handout.

wil

University of Wisconsin-Eau Caire:

No program; lack of staff until recently; need not felt.

Notes:
1. FS • foreign students; ISO - lntemational Services Office; CS • Career Services.
2.
3.
4.
S.
6.

No
No

New
Yes
Yes
No
No

No
Yes

No

Specific counselor with a depth of knowledge and resources who pro-..des assist•
ance or a particular type designated to work with foreign students; counselor
participates as panelist for events sponsored by the International Student Association; member of consortium which presents annual job lair for international
students; prints flyer for the job fair.

Central Michigan:

'

Specil'ic
Prog?

.5 • half-time employee, either non-student or student.
Some .S employees were even in number and so show as a whole employee.
Students serving as .S employees include undergraduate student workers, Master's-level and Ph.D.·level interns.
Central Michigan wil soon lire 1 additional professional staff member and 1 additional support staff member.
U. or North Texas' career Service's staff totals are a combination of employees within 4 separate divisions.

24

References
Allmen, C., & Kimball, P.

(Producers). (1990). Job interviewing for

nonnative speakers [Video]. San Jose, California: San Jose State
University.
American Chamber of Commerce in Hong Kong with the Institute of
International Education. (1993). Returning to Hong Kong: The
Hong Kong employment guide for graduates of overseas universities
(5th ed.). Hong Kong: Author.
American Chamber of Commerce (AMCHAM) Indonesia, Institute of
International Education (IIE) U.S.A., & International Education
Foundation (IEF) Jakarta. (1994/95). Returning to Indonesia (3rd
ed.). Jakarta, Indonesia: Author.

Clemmer, J., Sheehy, B., & Achieve International/Zenger-Miller Associates.
(1992). Firing on all cylinders: The service/quality system for high,powered corporate performance. Homewood, Illinois: Business One
Irwin.

Davis, T. M. (Ed.). (1994). Open doors 1993/94: Report on international
educational exchange.

New York:

Institute of International

Education.
Goodman, A., Hartt. J., Pennington, M., & Terrell, K. (1988, Summer).
International students and the job search.

Journal of Career

Planning and Employment, 56-61.
Herr, E. L., Rayman, J. R., & Garis, J. W. (1993). Handbook for the college
and university career center.
England: Greenwood Press.

Westport, Connecticut; London,

25

Jenkins, H. M., & Associates.

(1983).

Educating students from other

nations. San Francisco: Jossey-Bass Publishers.
Powell, C. R., & Kirts, D. K. (1980). Career services today: A dynamic
college profession. Bethlehem, PA: The College Placement
Council, Inc.
Professional Integration for a Smooth Passage Home. (No producer given).
(1986). [Video]. Washington, D.C.: NAFSA:AIE Central Office,
NAFSA Publications.
Schoenberg, B. M. (Ed.). (1978). A handbook and guide for the college and
university counseling center. Westport, Connecticut: Greenwood
Press.
Staff. (1989, October).

NAFSA board adopts code of ethics. NAFSA

Newsletter, 41(1), 1-2.
Stewart, R. A. (1992, Fall).

Homing in on globalism (in Perceptions

column). Journal of Career Planning and Employment, 3.
The employment interview: American style. (No producer given). (1992).
[Video].

A Coop International Student Involvement Program.

Washington, D.C.: NAFSA:AIE Central Office, NAFSA Publications.

